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Abstract 

In the era of non-stop and fast pace globalization, involving multiculturalism and polylingualism of relations in 
society, the skills of language mediation and translation gain particular attention. The article discusses the 
role of pedagogical translation as an active type of activity when teaching a foreign language. The authors 
analyze in detail both the negative and positive aspects of the translation in the classroom for learning a 
foreign language.   

The authors believe that translation (and, as a result, linguistic mediation) can be a significant source of 
communicative tasks in training activities in a foreign language. The article presents possible models for the 
use of pedagogical translation in the classroom. It concludes that it is necessary to specify descriptors about 
the tasks and competencies of linguistic mediation. 

Keywords: pedagogical translation, learning tools, linguistic mediation, communicative activity, 
communication skills, and competencies. 

 

 

 

1. INTRODUCTION 

One can hardly find anything more controversy in the history and modern methods of teaching a foreign 
language than the opinions on need and possibility of using translation in language teaching. The 
assessments vary from positive to negative. 

Translation has been an essential part of learning a foreign language for an extended period. With the 
emergence and then the complete prevalence of communicative methods of teaching a foreign language, 
the translation method was forgotten, along with other "traditional" methods and techniques of teaching, such 
as dictation, reading aloud and training exercises. It had an utterly understandable explanation: besides 
"memorizing" whole pages of new words, the students had to translate these texts literally. New methods 
tried to force the translation out of the learning process, thus, eliminating the apparent problems associated 
with it.   

For many years, the arguments that various theorists and practitioners brought against using pedagogical 
translation in a language classroom, its using as one of the methods for acquiring language skills were very 
different (Pedagogical Translation, PT): “the time that can be devoted to obtaining other skills”; “there may be 
negative consequences in the form of linguistic interference”; “development of exclusively written skills”, and 
others.  

Despite the diversity, all these arguments may be associated with the monolingual approach to teaching the 
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language that protects the teaching, carried out exclusively on L2, namely a foreign language, not native to 
the students or in a language which is the subject of study. However, in our opinion, this approach suggests 
some idealization, and abstraction. In many cases, the student's L1 (understood here as the mother tongue 
or the language, dominant in the group that most students speak) was used as a learning tool to facilitate 
learning by explaining language contrasts, and sometimes teachers do it unconsciously, covertly or not 
publicly in the use of translation for learning. It is necessary to add that students inevitably approach to 
translation as a cognitive or communication strategy, which is also used to give some examples. That is why 
the role of the PT over the last thirty years has been undergoing a profound process of revision and, 
therefore, renewal. Such authors as Lavault 1984 [14], Hurtado Albir 1988 [11], Duff 1990 [6] were among 
the founders of the methodology and practice of using the translation for educational purposes. Later, their 
ideas were developed by other innovators in this field. Here the authors cite the works of such researchers 
as Newmark 2001 [17], De Arriba Garcia, Cantero Serena 2004 [4], Gamboa 2005 [7], Gonzalez Davis 2007 
[9], Cook 2010 [3], Leonardi 2010 [16], Galindo Merino 2013 [18], Laviosa 2014 [15], Alcarazo 2014 [1], 
Widdowson 2014 [20], Sanchez 2015 [19], Trovato 2016 [21], House 2016 [10]. 

2. MATERIALS AND DISCUSSIONS 

The authors of the article have nearly thirty years of classroom experience as teachers of foreign languages, 
and over the years we have tried a variety of techniques to help the students most effectively master the 
essential language competencies. Of course, we also used pedagogical translation in our practice. Based on 
the accumulated experience, it can be concluded that pedagogical translation has both negative and positive 
sides. 

Let us consider the negative aspects of translation as a tool for learning a foreign language. 

Translation does not teach students how to use the language. It does not help students develop 
communication skills. Translation encourages students to use their native language in a foreign language 
class, while the goal of modern learning is to exclude the native language from the process of learning a 
foreign language. Competence and skills of the translation may not be suitable for all categories of students. 
Perhaps the translation is perfect for students with an analytical mindset or for students who prefer verbal-
language learning strategies. However, the translation will be an unacceptable teaching method for younger 
students or students with low language command. Students may not evaluate the translation method as an 
activity that will help them learn a foreign language. 

On the contrary, they will treat it as a highly specialized and challenging activity, since when performing, in 
translation it is necessary to take into account not only the meaning of words but also several other aspects, 
including inflection, grammar, style, idiomatic expressions. What negative aspects do the teachers face, 
using translation as a means of teaching a foreign language in the classroom? Translation as an effective 
type of learning activity is rather difficult to organize, and the process of preparing exercises on translation 
takes much time. Teachers of a foreign language should be fluent in both native and foreign languages, as 
well as know the culture of native and foreign languages. Without this knowledge, translation can create 
more problems than good. This kind of competence level is almost impossible in a multilingual audience. 
When performing translation in a foreign language, the teacher uses his/her native language, which, in turn, 
can undermine all efforts to maintain a foreign language atmosphere in the classroom. Students will 
inevitably consider the teacher as a source of the mother tongue, and the mother tongue will prevail over the 
foreign language in the classroom. Translation usually includes two more skills: reading and writing, which 
can lead to a lack of time in the classroom. 

All these facts, in turn, requires the teacher's ability to properly and efficiently organize and plan translation in 
classrooms. What are the positive aspects of translation in teaching a foreign language? Effectively 
organized classroom translation can promote four skills. In terms of communicative competence, translation 
requires students to be accurate, responsive, and flexible. According to Alan Duff, "translation teaches the 
student to find (flexibility) the most appropriate words (accuracy) to convey the meaning of the translated text 
(clarity)," [5]. Translation, performed in groups can stimulate students to discuss and choose the meaning of 
words; they come to understand the text, being translated by selecting equivalents in a foreign language. 
According to Alan Duff, “teachers and students today use translation to learn a foreign language; translation 
has clear communicative and cognitive goals. Translation demonstrates a high level of motivation of students 
and can lead to high communicative results.” [6] Translation is a practical, natural activity that is increasingly 
needed in the modern world space. Many students who live either in their home country or abroad need to 
translate the language daily both formally and informally. With the growth of online information, translation 
takes on even greater significance. Whether we like it or not, translation is a frequently used foreign 
language learning strategy. Moreover, if we recognize this fact, we need to develop and implement effective 
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exercises in teaching translation skills and abilities as a means of teaching a foreign language. The most 
recent teaching models, such as the second generation communicative method, and the target approach 
include other methodological principles that can facilitate and/or accelerate foreign language learning: the 
concept of a communicative task, generating a structure of linguistic practice and attentional processes to 
form, tools that promote perception and assignment of language code characteristics. In this context, 
pedagogical translation (PT) can play a vital role: translation (and, as a result, linguistic mediation) can be an 
equally important source of communication tasks that serve to organize training activities in a foreign 
language. On the other hand, language teaching should take into account the new configuration of society 
and communication processes. This fact was noted in connection with the use of PT by a number of factors: 
first, the inclusion of written and oral mediation skills in the Common European Framework of Reference [2], 
(the European system of foreign language proficiency levels) in the list of communication activities carried 
out by users of foreign languages. Undoubtedly, this fact marked a change of view on translation in 
educational practice and initiated methodological research in this area. However, in those mentioned above 
Unified European system of competencies, it was not possible to define in detail all the factors that these 
skills implied from a non-professional point of view. Therefore it is necessary to mention and specify 
descriptors about the tasks and competencies of linguistic mediation [18]. Secondly, communication in 
modern society is determined by new parameters, such as the frequent multilingual nature of language 
interaction resulting from globalization, and a deeper knowledge of foreign languages by native speakers, as 
well as wider access to tools that facilitate access to information in another language, such as online 
dictionaries, automatic statistical translators, subtitles, and others. It is possible that in the nearest future, 
speakers of a foreign language will not have to create texts in L2, but can give meaning to the translation, 
which any computer tool will create for them for texts in the native language, L1. Finally, the post-
methodological era should be mentioned (or the "post-methodical condition," according to Kumaravadivelu 
[13]. Kumaravadivelu, in his methodological works, defends the fact that language teaching methods should 
not be imposed on a real audience, but various methods should be used, adapted to the needs and 
requirements in the context of teaching and learning, provided that the effectiveness of these methods will be 
demonstrated empirically. According to the above, interlanguage written mediation skills (along with other 
intercultural, and intralingual oral mediation processes) should be considered as another element in the 
process of teaching a foreign language. In addition, their development cannot be viewed as a consequence 
of the development of other linguistic skills: although, of course, it should be recognized that the translation is 
based on the understanding of reading and written expression, any practice that students implement to 
acquire this skill will prepare them to use interlanguage mediation skills in the future. At this stage, it should 
be noted that the return of PT technologies to the classrooms should be carried out systematically and 
thoughtfully. To reach it, it is necessary: 1) that at each particular moment it should be clear which aspect of 
the training is considered at this stage, since it is necessary to distinguish the use of the PT as a 
communicative task, in which students should receive and translate the information into another language, 
from the spot and one-time use of the translation for explanation purposes.  

2) For PT to apply the numerous achievements of linguistic didactics that have emerged in recent decades, 
such as cooperative learning or teaching on the so-called content modules (la enseñanza por contenidos, 
according to the Spanish term of Sánchez [19]. Undoubtedly, the PT must be associated with Translation 
Pedagogy, that discipline, which is designed to prepare future professionals in the field of translation, but the 
main source of its development should be considered linguistic didactics because the purpose of it should be 
improving the overall communication of students' competence. 

It should be noted that PT assumes a broader field of activity for students, where they can both develop new 
competencies and strategies and activate those that they already possess [9], [12]. This potential can be 
categorized in the following three areas: 1) PT as a communicative activity: various types of interlingual 
mediation. It is necessary to train students for language mediation skills that they will undoubtedly need as 
users of a foreign language. Just as in the classroom, we direct our actions to ensure that they develop 
reading, writing, listening, and speaking skills, as well as we must promote their mediation skills. However, it 
is not enough to simply put a task of mediation in front of a student. It is necessary to equip students with 
what Spanish teachers successfully call “andamiajes”, borrowed from the construction area. That is, to 
provide them with particular pedagogical and communicative scaffolding, some necessary support for the 
implementation of mediation. We will give some examples of the use of PT. 

 1) To prepare a written translation for students so that they can control the interpretation, carried out by their 
colleagues in the classroom, that is: one student is prepared in advance by making a written translation, 
while the second translates spontaneously. The first one has to “catch” his mistakes. Alternatively, suggest a 
task for fragmented listening (split-listening), in which students take notes to translate the information to their 
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groupmates further.  

2) PT as a text operation: working through the translation process. Translation implies a series of strategies 
and techniques through which students can be trained, both implicitly and explicitly. Besides, these 
strategies can be transferred to other skills. As an example of such use of PT can be a consideration on 
different translation techniques (modeling, transposition, and others) based on translations made by 
students, which can also improve the communicative competence of a written expression carried out directly 
on L2. 

3) PT, as a cognitive and communicative strategy: a learning tool. Translation can serve as a learning 
strategy to stimulate the process of communication between students or a tool that facilitates the 
implementation of input or control over output. As an example of such use of PT could be the selection and 
search for L2-equivalent linguistic resources to carry out an interaction, or contrastive analysis, combined 
with the techniques of attention.  

CONCLUSION 

With any method of teaching, assignments on educational translation do not form a closed system, since 
educational translation must organically form an integral part of the overall scheme of assignments for 
practical foreign language courses for foreigners. For this purpose it is necessary: a) full compliance of the 
tasks on educational translation with the goals and content of the lesson; b) the complementary role of 
academic translation concerning monolingual speech practice. 

According to the study, students with a low level of proficiency in a foreign language, better perceive 
information in their native language, which they can later translate. Discussions on the similarities and 
differences between the two languages during the translation process help students understand the 
interaction and interconnection of the two languages. Translation also helps students understand the 
strengths and weaknesses of their native and foreign languages, for example, when comparing idiomatic 
expressions, metaphors. The teacher can concentrate the translation activity to achieve specific highly 
specialized goals, such as the practice and training of particular vocabulary, grammar rules, styles of 
translated texts.  

Moreover, finally, for many students, the development of translation skills is a natural and logical part of 
achieving a high level of foreign language skills. Thus, translation as part of a communicative approach in 
teaching a foreign language is still a controversial issue and causes serious discussions. 
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